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Abstract. This paper examines the lack of development of innovative 
Islamic learning methodology through the integration of local wisdom 
values of the Indonesian Malaysian border community in empowering 
sustainable communities. The aim was to identify and adapt Muslim 
personalities, such as the tradition of mutual cooperation, deliberation, 
tolerance, and local customs, into learning processes. The research 
method used was mixed, gathering data from 630 research subjects, 
consisting of students, religious leaders, traditional leaders, educators, 
and the local community. The data collection techniques used were 
surveys, in-depth observations, semi-structured interviews, and analysis 
of learning activity documentation using questionnaires. The instruments 
were developed and assessed on a Likert scale from point 1 to point 5. 
The descriptive statistical data analysis techniques were helped by SPSS 
Version 29.0. The results found that Islamic religious education in the 
local wisdom of Malaysia-Indonesia is innovative in shaping personality 
and effectively increasing students’ understanding of Islamic teachings, 
strengthening social cohesion between communities, and encouraging 
active community participation in various social and educational 
activities in the border area. The Islamic education curriculum is effective 
in shaping the character of Muslim Students. Suggestion: Policy makers 
can adopt an approach that takes into account the local context in 
sustainable learning. 
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1. Introduction 
History proves that the foundation of change in local wisdom civilization in 
Indonesia, especially on the Malaysia-Indonesia border, is influenced by Islamic 
education (Rostro-García et al., 2024). Comprehensive Islamic education is 
sourced from the Qur’an (Andri Nirwana et al., 2024). Islam views knowledge as 
a very noble worship. All aspects of education are taken seriously, especially 
spiritual and moral education, on the Malaysia-Indonesia border. Good and 
proper education is education based on the concept of monotheism, because with 
monotheism, a noble human personality can be formed where there is a 
harmonious blend of knowledge, local wisdom, virtue, innovative methodology, 
community empowerment, soul and good deeds (Karim et al., 2023; Buch-Hansen 
& Nesterova, 2024).  
 
Some of the world’s society should make Islamic education the main component 
that underlies the progress of science and technology through collaboration 
between society, education and traditional figures and religious leaders (Wahid, 
2024; Ramadhan et al., 2025). Currently, there are many social symptoms that 
occur such as violence, drugs, adultery, child neglect, and many more, and these 
problems can only be solved through Islamic religious education (Istratii & Ali, 
2023). Alami et al. (2024) argued that the symptoms of personality problems and 
moral crises are manifestations of the great crisis of modern civilization, namely 
Western and Asian civilizations. These civilizations are secular and materialistic 
and have caused the destruction of human nature in the world. Xu et al. (2022) 
and Bazan et al. (2020) argued that environmental influences greatly affect 
students’ attitudes and characters, such as the environment in higher education, 
home and peers.  
 
In addition, research conducted by Ahmed and Matthes (2017) also showed that 
mass media in the form of entertainment and horror also affects the personality of 
Muslim students. The Islamic education curriculum introduced in the education 
system in the world, especially in Malaysia-Indonesia, would shape the identity 
of Muslim students in accordance with Islamic law. This is a mandatory course 
for every Muslim student, whether in elementary school, high school, or college. 
This Islamic education curriculum covers various fields such as faith, sharia, 
morals, worship, and is even supported by local wisdom and culture (Asrori et 
al., 2025). 
 
The development of learning innovations are truly able to shape the character of 
Muslim students if implemented properly on the Malaysia-Indonesia border 
(Apriantoro & Susanto, 2024). In the local wisdom of education in Pontianak, 
Islamic education courses are divided into two, namely Islamic Education One 
and Islamic Education Two. The Islamic Education One course provides 
knowledge and community empowerment about the method of reading the 
Qur’an, the concept of science, and Islamic Sufism which includes aqidah, sharia 
and morals in the educational environment (Asrori et al., 2025; An et al., 2025). 
With the appreciation of Islamic aqidah and the implementation of worship in 
daily life, it can shape the character of students and the community on the 
Malaysia-Indonesia border better. This course can also provide guidance in 
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forming a responsible attitude towards the creator, and humans and nature 
around Malaysia-Indonesia.  
 
The Islamic Education Two course provides specific knowledge about the concept 
of the Islamic family, sources of law, burial procedures in local areas, culture, 
education and criminal law in Islam (Miller et al., 2020; Setinawati et al., 2025). 
This focuses more on how to overcome family problems and form positive 
attitudes in family life, society and nation and across countries. The curriculum of 
Islamic education in universities is very important to form the character of 
Muslims among its students and the community (Hasan & Juhannis, 2024). It also 
plays a great role in educating students to adhere to Islamic values always, so that 
competent and holistic students can be created and they may preserve inter-
culture through Islamic education (Yulianto, 2023). 
 
Islamic education builds the authority of friendship in local wisdom and culture 
between Malaysian-Indonesian communities in learning practices (Suleny 
Bojorquez-Roque et al., 2024; Verstappen, 2024). Islam has placed the element of 
education in the highest position in the cultural area of Tanjungpura Pontianak. 
The importance of this character education is emphasized in the first verse of the 
Qur’an that was revealed, namely the letter al-Alaq verses 1–5 (Salam et al., 2024). 
 
The development of the methodology of Islamic learning innovation in the world, 
especially in Malaysian-Indonesian culture, as the subject of Islamic religious 
education has been included in the national curriculum education system and has 
become a compulsory subject for all Muslim students in Indonesia and Malaysia 
(Tabatadze, 2023). Masuwai et al. (2024) defined Islamic education as the process 
of implementing Islamic education philosophy and realizing results in the field of 
coaching, formation and awareness of a person’s personality in accordance with 
the personality outlined by Islamic philosophy, so that an Islamic personality is 
formed and every action, behavior and attitude of a Muslim everywhere has a 
positive impact on the development of knowledge and education (Alfawzan et al., 
2024).  
 
In addition, the goal of Islamic education is to produce people who are faithful 
and pious, knowledgeable and have noble character and are skilled, responsible 
and educated towards religion, local society, nation and the world (Yani et al., 
2022). The function of Islamic education is to shape the personality of Muslims 
into superior individuals through education (Walid et al., 2025). To achieve the 
goals of this vision, not only material development needs to be prioritized, but 
spiritual, cultural, personality development of society and students in schools and 
universities also needs to be developed (Jenuri et al., 2025). 
 
Alwi et al. (2021) argued that one of the factors in character development is 
through Islamic education because it can produce good citizens, who are 
trustworthy, responsible, honest and have noble morals (Handayani & Kholis, 
2024). The formation of a person with noble character is highly emphasized by 
Islam because a strong personality can certainly give birth to truth regarding all 
duties and responsibilities of students through education (Hastasari et al., 2022).  



418 

 

http://ijlter.org/index.php/ijlter 

 
Personality criteria such as these are difficult to influence by negative external 
elements, such as the customs and beliefs of society that are contrary to the will of 
the sharia (Herjanto et al., 2023). According to Asrori et al. (2025), character in 
Islam means a person’s personality that has a value of strength. Innovative 
personality values are based on two elements, namely the power of faith and 
physical strength (Alfawzan et al., 2024). A character with strong faith always 
encourages someone to be in goodness. Physical strength always invites a 
character to fight against all mistakes and falsehood and not be afraid of criticism 
and all threats in upholding the truth. In addition, Islamic morals also mean 
maintaining the honor of property, dignity and honor in the surrounding 
community (Torrance et al., 2024). 
 
However, there is still minimal innovative development of local wisdom 
supported by Islamic education learning. This should be a strong foundation for 
improving positive personality and character among students through education. 
Therefore, to achieve a true Muslim personality, it must be formed based on faith, 
sharia, and morals (Althafullayya & Akbar, 2024). True faith will produce citizens 
who are trustworthy and responsible and understand each other. Sharia education 
will be able to form people who submit and obey the laws that have been set by 
the creator. Moral education is an agent that can change the lives of individuals, 
local communities, cultures and countries, especially in Malaysia-Indonesia. 
Therefore, the Islamic religious education courses must cover these areas so that 
the students who are to be formed fulfil the character demanded by Islam.  
 
To strengthen the personality of students, the main study can also be used as a 
mandatory chapter in the Islamic religious education course. The Prophet 
Muhammad SAW is a good example for Muslims in terms of morals. This is 
because the behavior of the Prophet SAW was preserved from the weaknesses of 
ordinary humans (Islam et al., 2023). The behavior that was exemplified was very 
good from all sides, both in speaking, socializing, acting and many more.  
 
Islamic education requires behavior with noble morals (Gede Agung et al., 2024). 
Those who have noble morals can not only provide benefits for themselves, but 
also for the surrounding community. A country will progress if its people have 
noble morals, and the value of education will collapse if the morals of its people 
are bad (Negash Tesema, 2025). Therefore, the formation of Muslim personality 
in local society and culture is very important and must be the main agenda of 
every country through education in schools and universities (Arjaya et al., 2024). 
 
The urgency of this research is conducted because there is a difference between 
the expectations of society in the methodology of innovation in learning. 
Meanwhile, the presence of Islamic religious education in the curriculum brings 
hope for change in improved student behavior. However, the reality in the field 
is that there are still many Muslim students’ characters that do not reflect good 
Muslims and there is still minimal implementation of Islamic educational 
innovation methodology.  
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With the difference between expectations, theories and realities in the field, it is 
urgent to identify and adapt the personality of Muslims, such as the tradition of 
mutual cooperation, deliberation, tolerance, and local customs, into the learning 
process. Another goal is to study the Islamic religious education curriculum in 
forming students with Muslim character and to find out the level of appreciation 
and perception of society towards the personality of Muslim students after 
following the Islamic religious education curriculum. 
 

2. Method 
The research method used in this research was a mixed method, namely 
quantitative with surveys and qualitative observation, interviews and 
documentation. 
 
2.1 Respondents 
The sample taken in this study amounted to 630, namely 316 men and 314 women. 
These respondents consisted of students, religious leaders, traditional leaders, 
educators, and local communities. The method of selecting research samples was 
the cluster sampling method. The samples selected were based on their respective 
fields and specializations of science and were in semesters 5 and 7 for students 
and for religious leaders, traditional leaders, educators, and local communities 
who had become actors who felt and saw. With this sample selection, there were 
those who had attended college who received Islamic religious lessons and 
education, and traditional leaders, religious leaders and communities who had 
received learning from their respective teachers. 
 
2.2 Data Collection Techniques Using Study Instruments 
The data collection technique in this study began with the stage of distributing 
surveys by distributing questionnaires to the 630 respondents. The questionnaire 
was developed by the researcher and was declared valid and reliable. The criteria 
for the validity figure are that the correlation coefficient value (r count) must be 
greater than the r table value (or significance value <0.05) (Mizumoto et al., 2024). 
While the criteria for the reliability figure, the Cronbach’s alpha value, must be 
greater than 0.6 (Yunus & Ismail, 2024).  
 
In this study, the r table value was 0.01 and the Cronbach’s alpha value was 0.83, 
so the 45 items were considered valid and reliable. The instrument was assessed 
in a closed manner with a Likert scale of one to five scales, namely 5: strongly 
agree (SS), 4: agree (S), 3: undecided (TP), 2: disagree (TS), and 1: strongly disagree 
(STS). The questionnaire was distributed to respondents via a Google form link, 
via Facebook social media and WhatsApp groups.  
 
All questions in the questionnaire were based on the objectives of the study. The 
second stage was through conducting observations, interviews and collecting 
documentary evidence. Observation data were collected by observing 60 students 
and other respondents. During the observation, this study also conducted 
interviews and collected documentary evidence. All data that were interrelated 
with each other’s data were collected in the form of a coding table. 
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2.3 Data analysis 
The data analysis techniques used in the study with descriptive statistics were 
analyzed with the help of SPSS Version 29.0. The survey data were analyzed by 
looking at the average, standard deviation, and frequency related to the formation 
of student personality and Islamic learning innovation methodology. The results 
of the respondent assessment were interpreted with the average value, as shown 
in Table 1. 

 

Table 1: Interpretation of mean values (Schweiker et al., 2020) 

Min Value Interpretation Min 

1.00 – 1.80 Very weak 
1.81 – 2.60 Weak 
2.61 – 3.40 Simple 
3.41 – 4.20 Good 
4.21 – 5.00 Very good 

 
The results of observation data, interviews and documentation were also 
analyzed by grouping data, then reducing unrelated data. Unrelated data were 
eliminated from each group of observation data, interviews and documentation 
evidence. The reduced data were regrouped and coded in a table and interpreted 
into sentences. 
 

3. Results 
Islamic education curriculum shapes the personality of students and society in 
Pontianak Tanjungpura. The Islamic education curriculum in schools and 
universities is considered relevant in shaping the personality of students when 
they graduate and enter society. Table 2 shows the results of respondents’ 
assessment of the questionnaire provided. 
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Table 2: Islamic education curriculum related to forming students’ personalities 

No Statement STS TS TP S SS MIN SP 

1 

Innovative methodologies in the Islamic 
education curriculum are studied in 
universities and in local communities, related 
to the formation of Muslim personalities 
around the Malaysia-Indonesia border area. 

0.6% 1.8% 1.9% 60.0% 40.9% 4.61 0.71 

2. 
The title components contained in Islamic 
education lessons were found to be related to 
improving the character of Muslim students. 

0.6% 0.9% 1.9% 56.6% 40.4% 4.50 0.46 

3 Memorizing verses of the Quran makes me 
closer to God. 

0.3% 0.7% 1.5% 29.7% 70.1% 4.66 0.56 

4. 
Learning the concept of knowledge in Islamic 
education, related to making me diligent and 
always try to achieve goals. 

1.2% 1.0% 3.6% 54.3% 41.1% 4.35 0.62 

5. 
The study that refers to Islam as ad-Din is 
related to efforts to form students in society 
who are always attached to religious values. 

0.2% 0.2% 1.9% 47.4% 50.1% 4.47 0.56 

6. 
Learning the concept of faith by forming 
students who are resilient in society and have 
strong faith. 

0.7% 0.0% 2.4% 43.7% 53.4% 4.50 0.53 

7. 
Learning the concept of Syahadatain is closely 
related to the formation of students who have 
noble character in society. 

0.6% 0.0% 2.2% 36.5% 60.8% 4.58 0.50 

8. 
Studying the concept of ignorance which is 
related to helping students avoid things that 
are contrary to religion and culture in society. 

0.7% 0.5% 1.7% 37.9% 59.2% 4.54 0.63 

9. 

Studying the concept of morals according to 
Islam is related to forming students who 
always do good deeds and have noble morals 
which are commendable in society. 

0.5% 0.5% 2.0% 42.5% 54.5% 4.50 0.61 

10. 

Studying the concept of humans as servants 
and caliphs of Allah SWT is related to the 
formation of students who are responsible to 
their creator. 

0.4% 0.2% 1.5% 36.5% 61.6% 4.59 0.56 

11. 

Learning the concept of worship is related to 
the formation of students who have a Muslim 
identity in society and culture and always 
submit to the commands of Allah SWT. 

0.3% 0.2% 0.9% 32.5% 66.3% 4.64 0.54 

12. 
Learning the concepts related to it forms 
students who care about cleanliness and 
culture in all aspects of life in society. 

0.3% 0.2% 2.0% 40.8% 56.6% 4.52 0.52 

13. 

Studying the concept of worship related to 
prayer in its formation makes students more 
disciplined in praying regularly, gathering in 
the community and not neglecting prayer. 

0.7% 0.5% 1.5% 34.0% 63.8% 4.60 0.57 

14. 
Learning the concept of fasting is related to 
the formation of patient students who are 
always grateful for what they have. 

0.7% 0.0% 0.7% 36.3% 62.0% 4.60 0.57 

15. 

Studying the concept of zakat worship, related 
to the formation of students who are willing 
to sacrifice their wealth to ease the burden of 
problems in society. 

0.4% 1.0% 1.7% 47.4% 52.7% 4.47 0.63 
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16. 

Studying the concept of the Hajj pilgrimage is 
linked to the formation of students who have 
a high fighting spirit to carry out the 
commands of Allah SWT. 

0.5% 0.0% 2.2% 42.6% 54.7% 4.51 0.57 

17. 

Studying the concept of husband-and-wife 
responsibility, related to the formation of 
students who are tolerant and respect each 
other in domestic life in culture and society. 

0.7% 0.0% 2.4% 35.2% 61.7% 4.58 0.58 

18. 
Studying the concept of a will is relevant in 
forming students who remember the services 
of their parents and siblings. 

0.5% 1.0% 2.4% 37.4% 58.7% 4.52 0.64 

19. 
Studying the concept of Islamic law and firm 
discipline in enforcing decisions based on law 
in society. 

0.7% 1.2% 1.7% 45.3% 56.7% 4.50 0.65 

20. 

Studying the concept of Islamic criminal law, 
culture and local wisdom related to producing 
students who think carefully before 
committing an act. 

0.8% 1.2% 1.9% 40.0% 56.3% 4.50 0.66 

Amount 4.53 0.41 

 
Table 2 shows that 96.3% of respondents agreed that the Islamic education 
curriculum is effective in shaping their personalities to be cultured in the strategic 
environment of the local community on the Malaysia-Indonesia border. The 
respondents were of the opinion that the Islamic education syllabus is related to 
improving the character of Muslims with a high percentage of 96.9%. This 
interpretation is supported by a good overall average value of 4.53. It was found 
that Islamic learning and education that has been prepared by the Higher 
Education Curriculum Development Section is appropriate and satisfies the 
discriminations and needs of students and the local community. Innovative 
methodology continues to be developed through Islamic education and is very 
broad because it includes faith, morals, culture, local wisdom, worship and sharia. 
Table 3 shows the respondents appreciation of Muslim figures. 
 

Table 3: Students’ appreciation of Muslim figures in society 

No Statement STS TS TP S SS MIN SP 

1 
I am patient in carrying out the tasks 
given. 

0.5% 3.0% 6.4% 61.3% 40.9% 4.38 0.71 

2 
Honesty is my practice in culture and 
society. 

0.3% 1.2% 5.5% 60.0% 48.2% 4.30 0.70 

3 
I don’t get angry easily when 
reprimanded. 

0.7% 3.2% 6.6% 53.1% 36.7% 4.22 0.73 

4 
I always work together with the team 
in completing the tasks given. 

0.7% 1.5% 4.6% 51.7% 41.5% 4.31 0.69 

5 I try to keep the agreement. 0.2% 4.4% 12.9% 57.8% 24.6% 4.02 0.67 

6 
I am ashamed of myself if there is an 
action that is contrary to orders. 

0.7% 1.2% 3.4% 47.8% 47.1% 4.39 0.80 

7 
Being gentle is my habit towards 
friends and society. 

4.1% 0.0% 2.9% 54.3% 39.2% 4.28 0.81 

8 I always lose to my friends. 1.8% 3.6% 5.3% 52.9% 29.6% 4.24 0.73 

9 
I deeply sympathize with friends and 
communities facing problems. 

1.2% 0.0% 1.7% 42.2% 55.1% 4.51 0.58 



423 

 

http://ijlter.org/index.php/ijlter 

10 
I always obey the instructions of my 
elders. 

1.0% 2.9% 3.4% 53.7% 39.5% 4.28 0.71 

11 
I always pay attention to language and 
speech in education. 

1.3% 7.0% 9.7% 51.3% 40.2% 4.06 0.87 

12 I always act fairly in speaking. 1.7% 2.9% 4.9% 51.9% 40.0% 4.28 0.71 
13 I am friends with anyone. 0.9% 1.0% 3.9% 49.3% 45.6% 4.40 0.63 

14 Always pursue your dreams and pray. 3.0% 0.9% 2.7% 49.0% 45.4% 4.36 0.79 

15 
I always maintain good manners and 
social boundaries in the educational 
environment and society. 

0.8% 1.7% 2.7% 51.4% 44.0% 4.37 0.64 

16 
I practice personal hygiene in my life in 
education and society. 

1.0% 0.0% 2.0% 43.6% 53.4% 4.49 0.59 

17 I’m not arrogant when I receive a gift. 0.7% 1.0% 2.5% 44.4% 51.5% 4.44 0.66 

18 
I do not do things that violate 
educational discipline. 

1.2% 6.6% 8.1% 45.7% 38.4% 4.13 0.90 

19 I never fight. 2.5% 10.3% 9.3% 42.4% 35.5% 3.98 1.04 

20 
I have never watched entertainment 
that is contrary to Islam, such as 
pornographic scenes. 

3.7% 8.6% 12.7% 44.7% 30.3% 3.89 1.05 

21 
I realize that noble morals are the 
characteristics of a believer. 

0.4% 0.6% 1.2% 38.0% 66.8% 4.88 1.70 

Amount 4.31 0.44 

 
Table 3 shows that students from various regions spread throughout 
Tanjungpura, the Indonesia-Malaysia border, have good Muslim characters in 
their social life. It is proven that 93.2% of respondents do good deeds by respecting 
each other; 93.1% are honest; 89.8% are not easily angered; 84.2% always keep 
promises; 93.5% are gentle; 90.8% are humble; 82.5% keep promises; 94.4% do not 
give up easily; 95.4% maintain good manners and socialize; 96% maintain 
personal hygiene; 95.9% are not arrogant; 86.1% do not do things that violate the 
rules of a college’s discipline and various other commendable traits. Students’ 
understanding of Muslim personality is supported by a good overall average 
value of 4.31. In fact, this is the desire and main goal of the Islamic religious 
education curriculum, namely, to form students who are Muslim, competitive, do 
not give up easily, always try in community life in the surrounding environment. 
Table 4 shows the perceptions of the respondents about the Islamic education 
curriculum in forming students with character in society. 
 
Table 4: Students’ perceptions of the Islamic education curriculum in forming students 
with character in society 

No Statement STS TS TP S SS 
MI
N 

SP 

1 
The Islamic education curriculum is effective 
in forming students who respect teachers, 
friends and the surrounding community. 

1.5% 0.7% 1.4% 46.5% 
56.8
% 

4.74 0.67 

2 
The Islamic education curriculum is effective 
in forming students who obey the rules of 
discipline in education. 

0.6% 1.4% 2.9% 50.8% 
49.6
% 

4.54 0.70 

3 
The Islamic education curriculum is effective 
in forming students who always value 
devotion. 

0.2% 0.5% 2.0% 49.5% 
47.8
% 

4.44 0.62 
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4 
The Islamic education curriculum is effective 
in shaping students in communicating with 
friends, teachers and the community. 

0.9% 1.2% 3.0% 44.6% 
52.0
% 

4.60 0.60 

5 
The Islamic education curriculum is effective 
in forming students who have noble character 
and good morals. 

0.3% 0.7% 3.4% 45.7% 
49.9
% 

4.44 0.62 

6 
The Islamic education curriculum is effective 
in producing students who prey on time. 

0.5% 3.4% 4.7% 44.1% 
47.3
% 

4.34 0.74 

7 
The Islamic education curriculum effectively 
produces students who always practice dhikr 
and prayer without stopping. 

0.2% 2.9% 6.4% 48.2% 
42.3
% 

4.30 0.74 

8 
The Islamic education curriculum is effective 
in forming students who dress in a way that 
covers their intimate parts. 

1.7% 3.4% 4.2% 45.2% 
45.5
% 

4.30 0.84 

9 
The Islamic education curriculum is effective 
in forming positive and proactive students in 
the classroom and surrounding environment. 

0.6% 1.0% 3.2% 51.2% 
47.9
% 

4.37 0.68 

10 

The Islamic education curriculum is effective 
in forming students who believe and are not 
easily influenced by Western culture which is 
against Islam. 

0.5% 2.0% 4.6% 47.2% 
45.7
% 

4.36 0.71 

11 
The Islamic education curriculum is effective 
in forming students who always practice good 
values in their daily lives. 

0.5% 1.0% % 47.7% 
47.2
% 

4.40 0.66 

12 
The Islamic education curriculum is effective 
in forming students who remain steadfast in 
upholding decisions based on religion. 

0.2% 1.0% 3.0% 41.4% 
54.4
% 

4.49 0.63 

13 
The Islamic education curriculum is effective 
in forming students who have a high fighting 
spirit. 

0.3% 1.0% 3.8 56.8% 
53.2
% 

4.75 0.71 

14 
The Islamic education curriculum effectively 
made me adhere to the concept of Ihsan. 

1.1% 1.4% 4.2% 50.1% 
52.5
% 

4.60 0.79 

15 
I believe that in learning planning, Islamic 
education is effective in shaping students. 

0.7% 1.3% 4.0% 47.2% 
51.5
% 

4.41 0.61 

Amount 4.49 0.47 

 
Table 4 shows the results that the Islamic education curriculum is effective in 
shaping Muslim personalities in students. The respondents believe that this 
curriculum is effective in shaping attitudes, knowledge, and ethics that respect 
each other. There are 96.8% respondents who obey the rules in the educational 
environment and the surrounding community; 97.4% communicate well; 95.5% 
pray on time; 92.3% always remember and pray; 91.1% close themselves off from 
negative things; 90.8% think positively and are active in class; 90.9% are not easily 
influenced by western culture and prioritize local culture; 93.2% practice good 
values in the local community; 97.6% are firm in their stance; 96.4% have a high 
fighting spirit; and 96.7% adhere to the pillars of Islam, the pillars of faith, and the 
concept of Ihsan. Meanwhile, the mean value also recorded the same results, 
which was a good level of 4.49. The results of this study prove that students agree 
that the Islamic religious education curriculum is effective in shaping their 
Muslim personality in the educational environment and local society, especially 
in the Indonesia-Malaysia border area. 
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Table 5: Observation, interview and documentation coding results 

Aspects Observation Interview 
Documentatio

n 
Coding Results 

Perception 
of 
curriculum. 

Students and 
the 
community 
demonstrate 
positive 
understanding 
and relevant 
knowledge of 
the 
curriculum. 

Students and 
the 
community 
consider the 
curriculum 
effective in 
shaping their 
Muslim 
personalities. 

Documented. 

Students and the 
community 
expressed positive 
views towards the 
curriculum, judging 
that the curriculum 
was effective in 
shaping Muslim 
personalities and 
improving their 
morals and character. 

Influence 
on 
character. 

Students and 
the 
community 
feel that the 
learning 
materials 
improve 
morals and 
character. 

Students and 
society 
experience 
an increase 
in morals 
and ethics. 

Well 
documented 
planning. Students and the 

public like the 
content that covers 
faith, worship, sharia, 
and morals, and feel 
that the content is 
relevant to their 
needs in character 
building. 
 

Assessment 
of 
curriculum 
content. 

Students like 
the content 
that covers 
faith, worship, 
sharia, and 
morals. 

Students 
stated that 
the 
curriculum 
content was 
in 
accordance 
with 
personality 
development 
needs. 

The average 
score data of 
4.41 from the 
survey results 
shows a 
positive 
assessment. 

Constraints 
and 
challenges. 

Some students 
lack focus 
when 
participating 
in learning. 

Students 
admit that 
they are 
easily 
influenced 
by their 
environment 
and peers. 

Class 
observations 
show that 
there are 
students who 
lack 
concentration. 

Some students have 
difficulty focusing 
while studying and 
are easily influenced 
by their environment 
and peers. 

 
As seen in Table 5, the overall perception of students and the community towards 
the curriculum was positive. Students saw it as effective in building Muslim 
character and improving their morals and character. Students were impressed 
with the curriculum content, which covered aspects of faith, worship, sharia, and 
ethics, which addressed the need for character building. Students believed that 
these subjects had the potential to have a positive impact on the development of 
character and morals. The findings were well documented, and interviews 
supported the community and students’ belief that the curriculum offered real 
appeal and significant benefits in developing good character.  
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However, significant challenges remained, including barriers to students’ 
concentration in learning. Some students had difficulty maintaining concentration 
during the learning process and were easily influenced by a less supportive social 
environment and peers from the local community who were less tolerant in 
culture and religion. Observations indicated that these factors posed barriers to 
achieving optimal learning outcomes, which focused on the overall character and 
faith building of students. 
 

4. Discussion 
The Islamic religious education curriculum is closely related to the formation of 
Muslim personality of students in college and has an impact on society, with an 
average value of 4.49 at a very good level. This result is supported by research 
conducted by Aseery (2024), who stated that Islamic religious education courses 
in college have a very good influence on students’ morals in society and the 
surrounding environment. Learning in this curriculum is effective because it 
covers various fields such as faith, sharia, culture, local wisdom, innovative 
methods in learning, and good morals.  
 
However, there are still some students who do not agree that the Islamic religious 
education curriculum is related to the formation of good Muslim personalities. In 
general, it was found in this study that the combination of Islamic education with 
culture makes students diligent and who strive to achieve their ideals always, 
remembering the kindness of their parents and siblings, the surrounding 
community, steadfast in defending the country and respecting the two different 
countries on the Indonesia-Malaysia border.  
 
The community and students who disagreed with Islamic education did not 
disagree because of the poor Islamic religious education curriculum, but because 
of their own poor attitudes when receiving learning from lecturers, teachers, 
religious figures and traditional figures who were teaching or giving positive 
direction. Some students were also often lazy in doing assignments and liked to 
procrastinate. In addition, it was also found that they were easily influenced by 
negative influences and followed their desires in bad actions (Handy et al., 2021).  
 
Referring to Table 3 and Table 5, it can be seen that students and the community 
in the Indonesia-Malaysia border area in Pontianak Tanjungpura uphold the 
values of a good Muslim with a good average value of 4.31. Forming a good 
personality is the main goal of learning Islamic education (Jenuri et al., 2025). 
People who have ethical values in good learning can certainly provide benefits for 
themselves, the local community, culture and even the country (Black et al., 2024). 
 
A small number of students do not respect the morals of Muslims, such as not 
practicing patience, getting angry easily when reprimanded by the community, 
not being gentle in acting, not being humble, not being careful in communicating, 
giving up easily, doing things that violate educational regulations, fighting, liking 
to fight and liking to violate religious and cultural rules. This situation is possibly 
due to the influence of peers or an environment that is less supportive. According 
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to Farooq et al. (2024), the causes of deviant behavior in students and the 
community in the context of personality formation are based on parental direction 
and guidance, peer influence, and environmental factors in the surrounding 
community.  
 
Bissenbayeva et al. (2024) argued that teenagers are easily influenced by the 
behavior of their friends and follow their friends, such as imitating their speaking 
style, enjoying violating educational regulations, and getting carried away by the 
atmosphere of fights between friends. In addition, other causes are also due to 
minimal early handling of the influence of technological control and minimal 
parental supervision of free association, which can affect delinquency in society 
(Woldehanna et al., 2024; Mu et al., 2024).  
 
The students admitted that the Islamic religious education curriculum is effective 
in forming Muslim personalities, with a good average score of 4.41. The findings 
of this study are in line with research conducted by Mohd Yusoff et al. (2022), 
which stated that the Islamic religious education curriculum is effective in 
forming good morals and forming disciplined students.  
 
Considering the stages of human growth, the adolescent stage is perhaps the most 
challenging period. This is because adolescents tend to be more curious and try 
new things and are easily influenced by the atmosphere and environment of their 
place of residence (Nicolau et al., 2024). They find it easier to follow Western 
culture than local culture, because they may think Western culture is more 
advanced and modern. In addition, they are also easily influenced by friends, in 
addition to being too lazy to worship, and accept advice while receiving education 
at school. 
 

5. Conclusion 
An innovative methodology was found in learning with the Islamic religious 
education curriculum with a significant impact on the formation of student 
personality. These findings have a positive impact on society, especially in the 
Indonesia-Malaysia border region. The level of success of this education is 
reflected in the very good average value. The material taught is able to form the 
character, morals, and Islamic culture of students effectively. Materials covering 
aspects of faith, sharia, culture, and local wisdom are the keys to the success of the 
learning process. However, there are still challenges in the formation of students’ 
attitudes that are less than optimal in implementing Islamic values caused by 
personal factors and the influence of the social environment, such as peers and 
more modern and advanced western culture. 
 
The implications of this study are very important for the development of the 
Islamic education curriculum with a positive influence on the formation of morals 
and character, which is reflected in the high perception of the effectiveness of 
instilling Islamic values, such as discipline, honesty, politeness, and a sense of 
responsibility. Educational institutions should pay attention to and optimize the 
development of materials that are oriented towards strengthening moral, cultural 
and spiritual aspects according to the needs of the community, including aspects 
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related to local wisdom and cultural values to increase relevance and 
effectiveness. Educators as facilitators, religious figures and traditional figures as 
role models are very important in the learning process, so that student training 
and learning continue to improve.  
 
The limitations of this study are that it has not revealed the motivational factors 
and personal experiences of students in the cross-country learning process 
between Indonesia and Malaysia. Further research suggestions are to consider 
external factors, such as the influence of the socio-cultural environment, and to 
review the experiences and perceptions of lecturers and parents in supporting the 
process of forming adolescent characters. A longitudinal approach can also be 
taken to examine changes in student attitudes and characters over a certain period 
of time as an impact of following this curriculum. 
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